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ABSTRACT ) , _

A The objective of this project for kindergarten
through fifth grade is to interest public and private educational
institutions in.the systematization of elementary school reading
programs. Facets of Systems Directed Reading (SDR) include the use of
a differentiated staffing pattern; experienced language arts unit

-

leaders guiding and directing all reading efforts of unit teachers
and instructional aides; reading efforts directed by uniform building .
election of word attack and comprehension reading skills taught
across grade level; and educable, mentally retarded pupils integrated'
into the reading classes. This document describes the components and
products of SDF, global goals, operational objectives at the local
school level, and inmplementation and costs related to the SDR

program. An appendix and an additional pamphlet contain related
materials. (J¥) .
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What Is The S D R Project
. ’ L}

Lo

o , '
The Systems Directed Reading Froject, funded by ESEA

Title III-Section 306, is a K-5 level program developed - o

in the Baugo Community Schools over the past three school

years, 197l~1974. The project has been named a national

developer-demonstration center for the 1974-1975 school

year. The global‘objective of the project is to interest

public and private'educational 1nst1tutions in the subject

' of systematization of elementary school reading programs. ‘ I

Potené;al adopters will be sought and assigtance provided’
(In-Service ﬁfaining and Product Componentzj those schools 7
who exhibit commitment as well as 1nterest. |

Harley Holben blementary School at 4701 W. Indiana
Avenue, Elkhart, Indiana has been designated as the K=5
demonstration center for "hands on" viewing of the prOgram
) in operation. Several pro ject personnel are available to .

- 8erve school systems in various ways. On-site and off-site
“awareness visits" can be arranged. The Logansport
Community Schools has been appointed as a Facilitator
Project to provide other school corporations with the
"ways and. means" of considering and adopting all (or parts)

of Title III Developer-Demonstration programs.l
Rationale and Purposes
: "~ Related to Systems Oriented Programs
william Lane in his text, The Foundations of Educatlonal

: Admiﬂistration (Pg. 229, 1971 ed.) made the following comment




- .

concerning efficiency invpublicvschool education: “Perhaps
more than.any other occupational group, educators have
been unable to make a consistent choice among highly regarded

but often difficult aims., The attempt to achieve such a

-

multiplicity of goals guarantees that none will be achieved
sufficiently and leaves the educator open to criticism from
outside and unable to resist other functions that are
//r’ placed on the school by every group that has a criticism
to voice," -

Carl Bereiter and Siegfriecd Engelmann, in their note-
-worthy text, Teaching Dicadvantaoed Children in the Pre-

]
School (pg. 9, 1966 ed.), commented on instrdctional

; efficiency. "Therevare only two ways to increase the
amount of learning that canitake‘place in school: by
selecting experiences.that produce more learning and by -
Compressing more expe rienceo into the time available.
The normal experiences of childhood == the enrichment
philosophy == do not lend themselves well to either of

~ these strategies." o ‘ .

Lane, Eereiter, and Engelmann have established for us L
two of the most important criteria for a systems directed
program. Namely, they are saying, a system calls for an
order and ‘Sequence to many educational events and attention
must be giv to mutual acceptance and pursuit of goals

. and their rela ed implementation activities, | / /

Our conti ual failure to Operate effective instructional
strategies continues because we are more\concerned with-
o -'-2; _ :




the use of prepared (canned) texts and leveled materials
than belng equlpped to specify needs, goals and objectlves
at the school bulldlng level. This posture will only
enhance the national pos1tion‘and chantiof "Johnny can't
readl" . A systems directed-position is one where learning -
needs have keen assossed‘and raading éoals established; |
‘we must *"dovetail" implementation activrties'to our goals;.
we must perlodioally assess our success ‘in reachdng learning
objectives; and we must‘be willing to devote resouroes-of'

all kinds—-funds, staff, time, facillties~-to th&s end.

For leaders who desire to learn more of thf systems

philosophy the following guidelines are offercd
l. System and order are ‘not. ¢ehds in themselves
but means toward carr rying out plans, A system ..
gets all departments pulling in the same

direg;}ep.

2. Dlany workers want little to do with organlzed
"~ integrated; goal directed progpams. They o !
want to "do their own thing" behlnd their(own
" closed doors.

e

3. System in work represents an economy of energy. .
In the public school sctting, by way of example, .
we typically re-expose pupils to concepts and

v facts they have rastered years before. We
& ne=d to find out what it is they co not know
and focus cn those elements. Thus it is,
assessmant and reassecss mont play a major role
in systems dlretted prapgrams. e .
\ _

4. An established system has a tendency to go on
running by its own momentum, yet the longer the
system has bzen running the more need there
may be to examine it carcfully.

5. A system must not leave out of account the
. important elcment of worker acceptance. » -
Those who are to be involved must have a s f/¢ﬁ\\=
full opportunity to pose questions and offer

-3~
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suggestions. Systems and ordErliness should hQE
be allowed to organize themselves into tyrany.
ﬁ_Involve people, . _

6. A system must have competent, enthu51astic
leaders.

. 7. There must’ ‘e some freédom withln the system, L
. s People:must be Treckoned with. They ‘want to f o
' : put the stamp of their own spirit upon the -
- >4 work.’ Although the implementors are entitled S
o - .to freddom within the system, no one's attitudes
-and desires should be allowed .to destroy the

“ . plan agreed upbn, Changes should be mutually .
accepted. - o

«

The reader is here referred to the S DR Schematic //

on the following page for a graphic view of the S DR, /

system.” S “' ' f' L. ' | /

/
- ‘

Gerald'Helndselman
Title III Project Director




SDR SCHEMATIC

: 1 . : ) : .
Parents are involved, ° - Edqucational Needs Assessment
L 8 {\ ' By Community Council
All parties who have like inter- 2 Flobal Goals & Yearly Oblect1VDs
ests and who will eventually have , [[dentified By Community, Feculty,}!
input are involved. ' ~and Management
. 3 .
Mind-set & emotional-set are | Full Identification With and.
-firmed by parties who must imple- . | Acceptance Of Reading Geals and
ment. strategies. P . ~“Pbjectives By Elementary Facultlec
o o . ) : ) A —~
- 4
 Before bne sets out on a journey A1l Pupils K-5 Are Assessed As T
he must first.know where he is in . Their Position In Basic Word _
relation to wNere he wahts to go. Attack & Comprehension Areas -
Locally genera d\g standardized : ;
tests used., o
In Dlagnostlc Centers & classrooms; 5 Learning Activitieés Are Elected
hardware & reading machines are =« That 'M11 Teach.to the Needs
used., In classrooms & in Diagnos- Identified Through Acsessment

tic Centers, activities are chosen-
from the 1,000 item Skills Bank &

the Skills Hlerarchy ‘Handbook. Skills
acqulsltlon is important - not book .

programs, -

Don't waste time on concepts & - 6 . s

skills children already know. Work [Periodic Re-evaluation of Students

in the Diagnostic Centers & class- Monthly To Establysh Achievement:

room must be complementary. Pupil [Positions & Allow For Re-Directior

progress monitored on ‘specially pre- Of Learning Activities

pared profile cards., 80%-90% suc- v -

cess level required of pupils on. 2.

criterion referenced tests. Unit : — p

leader teachers and reading special- Post Evaluation Of Pupils In lay,

ist dlrect learning experiences. - 'Ascertain if One Year Objectlves
Have Been Met. Have We Arrived?

. 8 ,
Don't continue to invest human & Re-Direct Instructional Activities
monetary resources in strategies For Subsequent Year In Terms Of

that call for adjustment. -~ = Post Evaluation Findings

If time and space permltted, thls diagram would be dlsplayed in
- @ircle or "loop" fashion. Following rectangle (8), the "Learning Loop

returns to rectangle (4). , -
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efforts of Krl,~2—3, 4- S‘unit teachers,” and instructional v

Descriptionyof K-5 Comgonents
and S D R Products

CIhssroom Component
Within the K—5 classrooms the S DR project includes
the use of a differentiated staffing pattern.‘ Experiedged

language arts unit leaders guide and direct all the reading

. P

aides. Reading efforts K-5 are offered direction by

#_uniform’building election of word attack and comprehension

reading skills taught to ng;;: across gradevlevei.
p

nducably mentally retarded

K-5 reading classes.

.1s are integrated into

‘s

The following S D R products assist the systems

directed philosophy to function in classrooms: °

@ 3., Skills Compendium, Word Attack
ERFORMANCE . ~ .

OBJECTIVES

KDG.

ains.

1, Skills Hierarchy, Rﬁading-Language
K-3, 100 pgs. °

2. Task Level Performance Objectives
Kdg., 60 pgs. -
40 files sequenced by level
-4, -Differentiated staff fole Descriptions

‘5. Early thldhOOd Learning Activites,
50 pgs.

team

-

6. Reading Language Taxonomy - Skills Is///

Cross Referenced to Learning uateria

210 pgs. -

7. Skill Monitoring Profiles and Pupil
Reporting Devices

¢

Unit leaders meet regularly with members of their

to assess the progress of pupils,. plan new skill.

) L -5;‘
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READING
~ LANGUAGE
~TAXONOMY

"SDR

'obJectives. Commercially produced and locally generated

210 Pgs.-

READING=
LANGUAGE

availability of a 1,000 item file Skills:' Eank located in%

100 Bee=

L

groups, r'ecord data‘on skill monitoring cards, and to

"conference w1th parents. o skill® greups function more

than 20 teachixg days and all pupils are tested monthly

N e

on the1r success at attaining word attack or comprehension

skil; tests are used., t@upils\move instructionaliy through

five skill‘difficulty levels (A-E) during their K-SrexperienCe..
The across-grade level, non-graded reading format

is provided a strong 1nstructiona1 assist by the use and. q

/,%

each elementary school. Aides duplicate for teacherq

, any of more than 1,000 exercises on word attack or.com-

prehension skill development. &ll classrooms have as

stdndard equipment Systems-80 Reading, iachines and listening

centers. Goals ahd pursuits at Kindergarten level are
&

complemented by staff generated ”ask Level. Performance

Objectives and integration into the K-1 Unit activities.,

B, Diagnostic-Prescriptive Rﬁgﬁing Centers

~ EBach of the Baugo elementary schgols houses a diagnostic-
prescriptive reading center which serves 1 5 grade level-
pupils_who exhibit developmental reading problems. Each
reading ceﬁ%ir enrolls approximately 50°pupils who cannot
be educably retarded, emotionally maladjusted, or hearing ‘
impaired. "The centers are staffedﬂwith~reading specialists
and -instructional aides. Teacher-pupil daiiy small group
methodology in the centers is assisted‘by reading macﬁ;ne

- - 1-1', L
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.

800 K~5 level pupils we woul e to remit those Lot

.

technology'andda 1,000 item’%kills B{ék filer

Needs of ‘entering. pupils are diagnosed carefu}ly
in September of each school year. Prescriptions_are .
written and re-writteqfkor each pupil throughout tha.school"
year. Commercial and locally déveloped skill. assessment
tests are used to evaluate the reading st;tus of pupils.
Reading center directors and classroom teachers Wérk
toget r to effectiVely plan total experiences for pupils

during t e day. Glokal and task level objectives.are-

. Global Goals and Operational .. -
Objectives at the Local School level T

. Thewglobal Goal of the S D R, Systems Directed Reading
Project, over the past three yea as stated as: Having

identified:reading and languta def ciencies among our

-~

" @eficiencies over a three ygar period. The following

. table displays the accepted deficiency scale.

-

. - TABLE 1

Readiny Deficiéncy Scale by Grade® - \

Grade . o o 3 months

' Grade e o o 5 months

Grade | - _ 7. months
Grage 4 - ' 8 months

Grade . : 1 year

i

- %As measured, Gr. 1-2 by the iletropolitan Achievement

Test and Gr. 4-5 by the Iowa Test of Basic Skills
12




In the spring of 1971, 300 of our 800 1-5 level pupils

~

yere. deficient by the scale shown above. In liay of 1974,

_only 81-pupils grades 1 5 were reading deficient.

-

Operational objectives, i.e. classroom and Reading-

Learning Center objectives were as followsz

Classroom teachers provided with in-service training,
| a differentiated staffing pattern, and a wide variety of
materials and reading hardware will focus their reading
_instruction on agreed upon skills of word attack and com-
: prehensmon as well as structd/ing a detailed pupil assessment
' program, to the end that 90 percent of the pupils exiting
grade three will evidence an 80% achievement level on all
the agreed upon skills of reading.. .
| -Reading-~Learning Center directors in the diagnostic-
,prescriptive centers provided with in-service training,
a wide variety of materials and hardwaze, a 1,0C0 item
Skills Bank, and an instructional aide will deal daily
with 50 students’ whose’ intelligence quotients are 85 or
fabove.f Grade one pupils exiting the centers on the average
will evidence al.8 G E., position. Eighty percent of the
pupils grades 2 5 exiting the centers, in May will have
.grownvone-month for each month's attendance in the center.
| Each year 1971-1974 the operational objectives of
the project have been met. Table 2 below shows‘the'
result obtained in the Reading—Learning Centers during
school year 1973-74, by way Of example.‘ Results were
8tatistically significant at the .0l level.

-8~
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TABLE 2

/

-Learning Cent@r Growth Scdores?

&rowth ' .Growth’
in Vocab,  in Comp.

‘17 mo., ' 15 mo.

20 mo., . 18 mo.

Ly

.

#86% of the 22 first grade pupils served by the
Centers scored.above the 1.8 G.E. objective.
Average grade one scores were 2.9 Vocabulary and
2 5 Comprehenszon.

Seventeen grade ievel 4-5 pupils were part of the .
1973-74 test populetion. The mean growth'fiéures for this
group were Vocabulary, 14 months and'Comprehension. 16

months,

SAMPLE COPIES  (See the Appendix)

OF
FORMS AMD _ N
DEVICES P

.
The copies of forms and devices that are‘includEd
in this section are not all inclugive. Those presented
here are meant to be representative of the\;nstruments
necessary to‘implement'a systems oriented sg;ategy in the
public’ school setting.

Evaluation Results After
Three Years . : L.

Statistical reading results are reportéd in some detail
. in a foregoing section. For three years t ,projecglwas

monitored and evaluated by a full time On-Site Evaluator

O -

14
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whose train;ng'backgropndA;ncluded psychological testing

and educational evaluation.® The following comments are

: \
s found in the evaluator's Final Evaluatioh Report, available =

both in our local S D R office and in the Washington E.S.E«f.
Title III offices. o

4
- L]
*It is hoped that what may emérge from . '
* our project is an incorporation of important A 1(f”‘\\
concepts that apply to the education of all
children. If we really want to relate to :
other human beings, cognitively or affectively,
wve move toward them as they are."

"The typical school classroom includes
several students who are destined to become
educational discards unless their deficiencies
are recognized and diagnosed and ways are
found to help them learn. Such children are
the concern of this project." .

., "As can be seen from Tables 10 and 11,
the differences between pretest and post-test -
&xeading scores for learner groups are, in the. SN
evaluator's judgment, highly respectable.
In fact, both I.Q. groups grew twice the
.required number of months specified in the
objective," -

“Teaching without a clear purpose may be
‘wasteful and detrimental. Diagnostic and -
prescriptive teaching has been an important
process central to the success of" this project,"

"What will remain in this school system
'will be the spirit of Title III, that of
cohtinued exemplary education for boys and
girls.” 7 .

Implemgptatién Assistance and
Costs Related to the S D R Program
Local(public and private school corporations may

receiveAas;~étance from the S D R Title III project in
) _ 3
J

' ¥Psychometrist, tlerrill Smith Ed.S.

15 . .-




various ways. Awareness "Overview" pooklets and intro- -
ductory brochures‘epe available for the asking. Vieits
to Holben Elementary School can be arranged fpr a "hands
on" viewing experience. Oht-of-state schooxfzystems een
be assisted finaneially to visit the demonstration school
by contacting thelr state or area Title III Facilitator
Project. Bauga S D R per8qnnel are ava;lable for in-
serv1ce.tfa1n1ng work. almeg . anywhere in the nation

as time and project budgeted Tunds will allow. School
corporationy who are serlously cons1der1ng adoptlng one
or more of the=proaect c%mpone§§ 

will receive "first e

call" on personnel servxces. ‘i in-segyice training -

experiences can be prOV1ded witho

% cost to adopters.
\

i
4

Monetary costs rei@?ed to imp, \ementlng a systems

5

oriented project are found in sucﬁ instructional areas
l

as a -need for a well-trained read%?

%:_‘.__

g consultant or prlncipal.
stipends for teacher unit leadera,,funds to rent or
purchase reading hardware and a ﬁiﬁe}variety of materials,
space for locating diagnostic—pﬁesc;iptiﬁe reading centexs,
and a local philosephy that w111 allow aides to be used

as instruetlonal assistants. School systems considering
moving awa& from the.textbook,lgelf—contained~classggdm
reading approach may wish to meve &radually into a systems
dlrected strategy by adoptlng only one or two new SDR
procedures the first year.' Dependlng upon the depth of ;

— . . :
implementation and adoptive costs to implement the.program

16 . -
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the firstjgea: will rangg\fromvten éollars to 50 dollars
per pupil. _
Potential implementors should also weigh certain
psychological costs, Among these are the readiness of
faculties to ad}ust to the organization and order format
of the systems philosophy. The test re—test'serategy
must be embraced, - Vhy keep on teaching what your_subjects
have already mastered? Effecgive clinical Lype reading
rooms or centers depend upon a wide knowledge of test
inrtruments and the ability to diagnose strengths and
weaknesses. Certain professional teaching organizations
take a firm stand against the differentiated‘staffing
pattern. jlaster Teachers or Unit Leaders normally help
evaluate‘other instructors and are paid above the salary
schedule. This position subtracts allegiance from rank-
and=-£file membership ranks. |

gs educators we must ask ourselves, "Are we inclined

to agsist children in a definitive professional manner?"

Will ve ever become a profession as long as we lack an
agreed upon knowledge base ang sense of direction with

which we can in an orderly, yet flexible, way set about

to meet the learning needs of yoggg people? °

*
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SDR, SYSTEMS DIRECTED READING

MONITORING READING SKILLS

‘ ! WORD ATTACK

LEVEL A: | o . | LEVEL B: .
. l.Shapes Note: Skills marked (1) 1.Left-right sequence (%)
\ 2.Letters & Numbers are ‘asaessed by Teacher 2.Beginning Consonants
observation (one-to-one)

3.Rhyming Words
4 .Rhyming Phrages

of pupil talents. 3.Ending Consonangs
4.Consonant Blends

5.Colors SDR MONLTOR OF READING SKILL | 5.Rhyming Elements - —_—
6.Words, Phrases DEVELOPMENT 6.Short Vowels o
7.8ight Vocabulary (1) . ¢ | 7.Consonant Digraphs .
Pupil Name Date 8.Compound Words - —
LEVEL C: B . - s - | 9.Contractions —
1.Long Vowels ___ | Uoit Grade Special Code Level | 10.Base Words .
Z.VOve} +g_. atl, atw ___ SKILL. =s I ml7c 11.Plurals —
3.Diphthongs } : ! : 12.Possessives o
4.Long & Short 00 ’ ' : , ] 13.Sight Vocaﬁary (1) e
5.Middle Vowel o :
6.Two Vovels Separated __
7.Two Vowels Together __
8 .Final Vowel :
| - , . LEVEL D:
9.Consonant Digraphs ) '
N “ l 1.Silent Letters —_
‘10 .Base Words  — _ ' ‘
11.Plurals . _ : ' 2.Syllabication
12 . Homonyms ' e ‘ . 3.Consonant Blends —
13.Synonyms, Antonyms ___ | : — 4.Accent o —

14.Independent Applica- /\ : o - S5.Unaccented Schwa .
tion (1) . . : . -_—
6.Possessives _

15.Multiple Meanings . o -
. . 7.Sight Vocabulary (i) I
16.Sight Vocabulary (i) ’
17.Consonant Variants

18.Consdnant: Blends . o : .-




.

SDR

LEVEL A:

1.Context Clues

2.Sight Vocabulatry (1)

3;Main Ideas
’4.F$cCS

5.Séquénc1ng

6. Inference.:

7.Conclusions

LEVEL C:

I.COntext Clues

2.Sight Vocabulary (1).

.

| -3.Main Ideas
4 .Facts
5.Sequencing
6.Inférence

" 7.Coné1ﬁsions‘
8.Summarizing
9.0utlining

© 10.Fact vs. Opinion

11.Rate (1)

12.Analogies

i

; SYSTEMS'DIRECTED READING * -

———

MONITORING. READING SKILLS

Note: Skills marked (1)
are assessed by Teacher
observation (one-to-one)

of pupil talents. .

~

SDR MONITOR OF READING SKILL
‘ DEVELOPMENT \

Pug}l Name: %

[N

Unit Grade Special Code Level

Daqa '

CCMPREHENSION
LEVEL B:
,l.CoﬁCexc Clues

2.Sight Vocabulary (i) ___

3.Main, Ideas —
4.Facts

. S,Sequencing ’ -

,'E\ 6.Inference |

AY
- 7.Gonclypions

_SKILL IrsImlac] ™ ¢ |
~ _ LEVEL D:
"ﬁ' "' .‘..:,
— e 1.Céntext Clues - —
— » - - 2.Sight Vocabulary (1) L
—_— - — 3.Main Ideas ‘ —_— )
( . \
pi : 4.Facts \ —_—
? A ‘ ST
' 5.Sequencing N) o
R 6.Inference —_
T - 7.Conclusions y
: : 8.Summarizing -
f’“"-'xv _ = -
— 9.0utlining —

iO;Fact-vs. Oﬁinion
11.Rate (1)

12.Analogies

r
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PAI.NTS This repor; wncludes the most vrﬁpoﬂan( ‘goats of evalua- ' AUGO COMMUN'TY SCHOOLS ol"

tion and the detaded actvites which indicate your chigs progross
loward these goais Success and growth in the Pre- Schobol .program will

assist chidren o progress senstactonly i Kindesgarier and Etemen- PRE CHOOL PF‘OGRESS REPORT
ary School Words on paocer are not the best way 10 descr-oa your
chitd Thus you will receinve ‘s report al a parent- -teacrer cérierence
it possible We encourage parents ipyasit with Pre-Scnool ‘stalt mempers .

frequently . Pupil
' Dt R-L Fatheree Supt Year 19 19 @ ——
’ ) Scheo! - :
1 31 Markl t ‘ . " '
flp anation of Maraing System . Learmng Duector
.In January Jr 1 May each schoaf yedr the progress of chidren towards P .
the objec 1ives slates DeiOw wili be Marned  * : rogram Dwector - 7
. 0 - Prgressing s'osty , . . .
.« - Pragressing sitsfactonty ' , : .
0 /- Progressing vary weis : . COORPINATIQN AND PHYSICAL GROWTH * JAN MAY
- Touches and nameg body parts
This report need not be returned. .
- - . . ‘ Places an object over, under, besude. on
LANGUAGE DEVELOPMENT ) ' JAN  MAY ~ top, inside, outside, and in front of a box
ldentifies and prints his name o Walks forward an_d backward on a taped hne
States full naime | ' - | Jupaps, hops and catches a ball . . ) p
States address and phone number - | Traces a shape and cuts it out
-| States “af‘:e, of teachers and first name. of Demonstrates an understanding of right and . 3
15 ciassmates . : . : left and left-to-nght - \
- L
hecogmzes the lgjters in his own namge and - 2ips a zipper and fastensa button
in 10 color words ) . ' — = —
- ) ) Coptes numerals, letters .and shapes
Repeats four digits (in order requested. such. . — —_— > - L -
as.3.5.7.9) . . L i ) S
Selects rhyming sound present in a set of, “1 .| '+ UNDERSTANDING OF SELF . o JAR MAY
words (dog.frog bear) - -
_ - Expresses teelings openly
N M - -
Speaks in complete sentences . " Accepts suggestions and criticism ,
Evidences understand.ng of a short story or . ’ - . . T
: Adjus h .
poem by repeating the évents in orger . \ 1 djusts to ange in routine o A
i'Sele‘ct‘s words containing a given sound. o Exhipits s‘elf-cehﬁdence ’ - B .
i . L - Appears happy\n\d felaxed = _ b
[ : h . 3
GENERAL CONCEPY DEVELORMENY JAN MAY : Shares res‘ﬁoﬁibiligy\f““ v
. — . [eN
Groups together common objects (animais, / ) BN
vehicles, fpods. etc ) : T » . .
: - . . PARENTAL INV N » o AN
Arranges objects trom smallest to largest. NTAL INVOLVEMENT JAN MAY . .
shortest to taliestl. roughest to smoothest, Openhouse attendance ’ N )
longest to shortest o ) _ -
Names and recognizes 10 colors " : . , “Cottee Clutch”, -
§ | Sch i * i
Names and recognizes the circle, square. 1 N ool visits,
| triangie and rectangle j ] R
Matches/the numerals 0-9 to the correct set ’ ATTENDANCE RECORD B o S JAN A';PAV
of objects : , , - = -
: S L Half days present “ . .
Compares similanties and differgnces in . . ——— ‘
common ob{ects (torks spoon; duck. chicken) Halt days absent
. \ : [y . > -t
\‘ . S . , ‘
. - T_EACHER'SCOMMENTS: - ) '

Aruitoxt provided by Eic:
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PRESCRIPTION FORM
Class Time : o Date.,
Teacher .. : .. ) Grade
_ Student's Names
‘ *
— ‘7
k4 "
) BEHAVIORAL OBJECTIVES: )
&
¢
t
g =
|
T B ;
. .’ gfv
. MATERIALS USED: . |
‘1.‘ ‘ ! ‘ \’ 5.* ‘
2. 6.

In

5|
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R-L Centers

Rx. Form

« Page

v,
<

* ASSESSMENTS : \ /
NAMES SKILL %~ RESULTS . 'm};
- "7: )
T H
. %
[ ya
k ~
& o
i ) - -
. k )
- NOTES:
i; I { ,
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, PUPIL RECORD II
. WORD-ATTACK SKILLS ,
SUMARY OF STRENGTHS AND WEAKNESSES

-

Name . Date

Age " Grade _ Examiner ‘ .

Vocabulary . : S ‘

— ; . ' Instruetionalllevel

TASK 3. Sight Vocabulary_._ .Pp, pr, lz, 2%, 22 3l
’ *

Recognition of Alphabet Letters

(Specify letters)
- TASK 4. Selecting Letters Upper
' Names. » - « - » - -Missed: Lower
.. \ Upper,

TASK 5. Naming Letters. . . .Missed: Lower
TASK 6. Matching Words. . . .Kinds of errors:

!

Identification of Consonant and Vowel Sounds

., TASK 7. Consonants- « « s« o sLetters missed'

TASK 8. Blends and Digraphs..Errors: blends with r, 1, or s ~
ot diagraphs=--ch, sh, th, vh

_TASK 9. Vowels in Initial lofig a, e, 1,0, u
Position. . . . . . Missed: short a, e, i, 0, u
Vowels in Medial : long a, e, 1, 0, u
\ . Position. . - - . + Missed: short a, e, i, o, u
TASK 10. Visual Clues to Vowel - double e
Sounds. o s, e o 4 e Missed' two vowels together
: ‘final e
‘ : “ open syllable - .

Structural Analysid and Synfhesis'

TASK 11. Recognition of s, ing, ed, en i
Common Endings. . . Missed est, ly, es, en
“TASK 12. Auditory Discrimina- Cannot do:
tion of Syllables.-. :
TASK 13. Visual Discrimina- Does not use clue of two comso-
tion of Syllables °. nants together, single consonant
' _between ‘vowels,-blends and di-
graphs, syllables ending in le

o

-y

' : affixes.
TASK 14. Pronouncing and Difficulty with” ‘ .
' Blending Syllables.. long vowels syllables ending
o -short vowels in 1le '
” prefixes - "soft ¢ and g ¢
iy : suffixes * . dipthongs
. . - r as vovel . blending of
3 controllér syllables .
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DIFFUSION NETWORK CATALOG OF -
DEVELOPER - DEMONSTRATOR PROJECTS
_ - PART ONE: ADOPTER INFORMATION
. T, A ) e
& 1.0 USER'S INFORMATION: Date: - = L Code Number: -007 .

1.1 .TITLE OF PROGRAM: SDR, SYSTEMS DIRECTED'READING

1.2 JCONTENT_AREA(S) DESCRIPTORS OF PROGRAMS - - = e FER

1.2.1 Primarx;supjecfgmat%érft) ,»i;. ,_ R - )
Reédiﬁg' &w'§§§¥- h \\‘S A o T '
T LA S . S - : '
1.2.2 Populatidhedescriptors
. . . K LQ L . ao ¢ 3 - ‘ e '._- . . R
© K-5 elementary. level = ' ‘ . oo Y N

-

1.2.3 Process descriptors

k .Acrgés'Grade Level Grouping;'Needs7Asseséhent;.biagnosis'and Prescriptibn} B
Test;Teach-Retest;~Deve1opmenta1 Program;'Differentiated-Staffing; Class=" '
N r09m,and”Diagnostic Center Components. o Ly
1.3 DIRECTOR CR.PROGRAM/CONTACT PBRSON: 1.4 LOCATION OF D/D_SITE: \
Mr. Gerald Heindselmam, - - ¥ SDR SYSTEMS DIRECTED READING
Federal Projects Director ” Harley Holben Elementary School
Baugo Community School, 4701 W. Indiand Ave.: :

SR Title 11l Project =, .. Elkhart, Indiana. 46514 ; (/_ﬂ//_
R.R. £3, Box 425A e . (219) 293-6761 T |
‘Elkhart, Indiana 46514 o o o o . -
(2]9) 293‘%0']5 ) "” 4. : . ! o Lo ] ‘ . '

1.5 SOURCE OF FUNDS FOR DIFFUSION/ADOPTION EFFORT: = ESEA- Title III, 306

A e
b o

1.6 PROGRAN START AXD APPROVAL DATES:

- 1.6.1 Devb10§ment stéfiigg¥date:* 9/71 ‘;4. ,'v .
_ f.6.27'USBEDﬁﬁ'appréva1 dates 7/74 | | o (A f :
Ve 1.6.3 Diffusionfstar£}ngAdéfe: 9/74- o . o . - f.- .'§M"
, . .\,,? . : ; . o .. 4._' _ | . _

- o :v g | zaés- - N .. j; . | pvsﬂ; ::';‘
R T o K |
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PART ONE:. ADOPTER INFORMATION SDR SYSTEMS DIRECTED READING
1.7 - TARGET: POPULATION(S) 'ON NHICH VALIDATION NAS BASED

1 7.1 Total number students served: 800 In Area

1.7. 2 Loca1e g 30 % Rural _ 70 % Suburban % Urban
Rura\ 5 % Farm 25 9 Non-Farm Urban: ! % Inner City | % Other”
1J3 sex: 504 Male 50 'y Female " SR

_1.7.4 Ethnic background: | B : ' \
A S . CeT S
American Indtan % Black/Negro _ 7 %

Oriental/Polynesian ¥ . -white/Ca.ucés_i»an"93 % '

e————

Mexican American 9 puerto Rican S %

. _ : N
. . . | .

_ B

Other: ' | S
. 1.7.5 Socio- economic level\p_a_gg_ on _le_r_a_gg__ln_llly,mcome
Low income (less than %4, 000.00) "8 %
Middle income ($4,000.00.- $15,000. 00),'
High inéome (more than $15,000. 00) _______%. |
1.7.6 Total number of ESQ_OJ_S_ 1nv01ved __g___lg_l_\ie_g::"

1.7.7 Type g_f_schoo1

1_7 Preschoo] JX7 Elementary /7 Middle/Junior
E_T Senior High /7 Seecial ’ |

-1.7.8 ‘Grade(i)_ developmental Jevel(s): K-5 '(2. schools) , .

-
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PART ONE: ADOPTER INFORMATION ~ SDR SYSTEMS DIRECTED. READING

1.8 BRIEF DES?RIPTION OF CONTEXT/LEARMER UNIT: : /

. 1.8.1 Community

! : ) o

home iﬂdustry. About 20% population is Southern white.
1.8.2 School L
Demonstrétion Center is 17 room brick building housing 375 pupils K-5

plus educably retarded. Staffing pattern includes K-1, 2-3, 4-5, unit
leaders, resident teachers and aides. ° :

1.8.3 Séﬁdent characteristics - L
Average inte]]igeﬁce quotient K-5 = 100 |
1.8.4 Learnep<unit | ‘ A _ e

Tuenty-ffgé pupils assigned per teacher for homeroom purposes. _Instruc-

o tionally @11 pupils work across grade levél all a.m. for Reading and

Language‘Arts.;Diagnost?c_-‘Prescriptiye Reading Centers, with one

_ reading specialist and one aide, serve 50 pupils with developmental
reading lag. . - ’

1.9 «LEARNER,BASED'GOALS/GENERAL‘OBJECTIVES OF PROGRAM:

"scale by grade'equiva]ent used atveach']evel‘K—S

. 1.10 OTHEY GOALS:
" That pub]icfschool_aaministrators will consider and make -use of a manage-
ment bylobjectjves approach to their ob]igatipns. " :

‘That instructors will make use of a systems approach to learning thus
bringing efficiency and flexibility to learning éndeavors. - | -

1.11 NARRATIVE DESCRIPTION OF PROGRAM:
' ‘ - ’ ‘

1.11.1 Rationale

the fact that_ 35% of .our grada three pupils were entering fourth grade
ment: systems was called for. , _ oo
1;]],2 lEEEEE_W‘ ,»v .- o | ’)
A systems-orjenféd'appESach calls for.a uniform acceptance of global .an

ing to happen. Faculty must be willing to group across grade level and
be prepared to test and re-test pupils. Record keeping increases but:

28 . |
3.

7/

" Mean male income $11,500 locally from skilled labor associated with mobile

"To remit the reading-language deficiencies of pugi]s.grades K-5:(Def+ciency*

This prcject tegan in the summer of 1971 when local test results evidenced

operational objectives. Staff must want to pull together to assist learn-

ke

dlready one year deficient in basic reading ski]]s,»‘A new‘reading manage-
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PART dNE: ADOPTER INFORMATION SDR SYSTEMS DIRECTED READING

"1.11_NARRATIVE DESCRIPTION OF»PROGRAML

1.11.2° Inputs (continuedj

so does pupil progress. The ability to diagnose and prescribe for defi- .
cient readers is.recessary for the leader of the Diagnostic-Prescriptive
Reading Centers. Master teachers or-Unit Leaders should be acceptable |
to the classroom staffing pattern K-5. < ’

[

1.11.3 Process ¥
s A Te
Description of K-5 Components and SDR Products !
* A. - Classroom Component | | v -

) : )
Within the K-5 classrooms the SDR project includes the use of a differ-
/ entiated staffing pattern. Experienced language arts unit leaders
guide and direct all the reading efforts of k-1, 2-3, 4-5 unit teachers,
and instructional aides. Reading efforts K-5 are offered direction by
uniform building election of ward attack and comprehension reading skills
'taught.to‘pupils across grade level. _ggucably mentally retarded pupils
"are integrated into K-5 reading classes. - . . _ :
Unit leaders meet regularly with members of their team to assess the
progress of pupils, plan new skill groups, record data on skill moni -
toring cards, and to conference with parents. No skill groups function
more than 20 teaching days and all pupils are tested monthly on their
success at attaining word attack or comprehension objectives. Commer-
- cially produced and locally generated skill tests are used. Pupils move
instructionally ‘through five skill difficulty Tevels (A-E) during their

K-5 experience. 'Y

::> The across-grade level, non-graded reading format is provided a strong
instructional assist by the use and availability of a 1,000 item file

- §kills Bank located in each elementary school. .Aides duplicate for

teachews any of more than 1,000 exercises on wvord attack or comprehen-
sive skill deveiopment. A1l classrooms have as standard equipment
Systems=80_ Reading Machines and listening centers. Goals and pursuits
at Kindergarten level are complemented by staff generated Task Level

Performance Objectives and integration into the K-1 Unit activities.
B. Diagnostic-Prescriptive Reading Centers '

Each of the Baugo elementary schools houses a diagnostic-prescriptive
reading center which serves 1-5 grade level pupils who exhibit develop~
mental reading problems. Each reading center enrolls approximately
50 pupils who cannot be educably retarded, emotionally maladjusted, or
- hearing imparied. .The centers are staffed with reading specialists and
- instructional aides. Teacher-pupil daily small group methodology in
- the centers is assisted by reading machine technology and a 1,000 item
Skills Bank file. . - : '

29
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PART ONE: ADOPTER INFORMATION  SDR SYSTEMS DIRECTED READING
1.n .NARRATIYF DESCRIPTION OF PROGRAM:

1.11.3 Process (continued)

B. Diagnostic-Prescriptive Reading Centers
Needs of entering pupils are diagnosed carefully in September of each
school year. Prescriptions are’written and re-written for each_ pupil
throughout the school year. Commercial and locally developed skill
assessment tests are used to evaluate the reading status of pupils.
. Realling center directors and classroom teachers work together to
effectively plan total experiences for pupils during the day. Global

and task level objectives are set for the reading centers and children
who attend. o .

1.11.4 Qutcomes N .' S

The classroom program has been successful in reaching its operational
(1earner level) objectives for the past three school yeaPs. A full time
on-site Federal evaluator has monitored the project during this period.

. . : . ~
. In the spring of 1971, 300 of our 800 1-5 level pupils were deficient. o
In May %f 1974, only 81 pupils,grades 1-5,were reading deficient.

The mean grade equivalent placement of grade one pupils exiting the
Diagnostic Reading Centers last school year was 2.9 vocabulary and 2.5

for Comprehension.. Over a three year period the mean total reading grow
of pupils grades 2-5 exiting these Centers each year has been in excess )
of IG”Tonths. Growth scores here quoted were statistically significant at
the .01 level. .

1.12 PROGRAM SCHEDULE:

In classrooms K-5,level pupils are involved in Reading-Language classes
from 8:20 - 11:15 a.m. Pupils enrolied in the Diagnostic-Prescriptive.
Reading Centers spend 30 minutes each day in the centers in addition to
regular g¢lasses. : _

.

1.13  SIGNIFICANT/MEANINGFUL OUTCOMES:

1.13.1 Expected, learner-based e

Ninety percent‘of all aUpi]é K-é will have achieved an 80% success leyel
~ with 48 désignated Word Attack performance objectives by June ofy the Sth
grade\ year. o o S :

Eighty percent of grade ope pupils exposed to the strategies of the
Reading Centers for a pericd of.a minimum-of seven months will evidence a
mean 1.3 grade equivaﬂenq in: reading vocabulary and comprehension in May -
of the school year. The mean total reading growth of pupils grades 2-5 -

™ attending the Diagnostic Reading Centers wiil pe eight months' as witnessed
by May results found on the Gates-McGinitie Reading Test, = .- = .

30
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pagT ONE: ADOPTER INFORUATION SR SYSTEMSJDIRECTED READING N 5

1.13  SIGNIFICANT/MEANINGFUL, QUTCOMES:
1.13.2 None Indicated ~ .}?

1.13.3 Unexpected Outcomes”of Program

parent Advisory Council part of the project has become.a permanent fixture
of the community. Learning machines have become an accepted instructional
comggzggg,dn.gll_c]assrooms. After three .yeary the economy of energy pro-
vide a systems approach has gained vocal wide claimed acceptance by
many of the most conservative (security oriented) faculty members.

1.14 CRITERIA TO BE USED IN THE SELECTION OF ADOPTERS: /- \

.

Adopter needs should match services available from the Qeveloper/Demonstra- £,
. tion. That is, if the Adopter can justify his desire.an ommi ttment to

make use (adopt or adapt) of one or.more of the SDR «components, implementa-

tion service will be considered. - Phased implementation will be explained a
and offered to all possible adopte Adopter/adapters will be actively

sought in Indiana, Michigan, Ohio, and I11inois, but we will attempt to meet

the requests of interested parties in §ny state. Adopter/adapters should

express a desire to implement aspects &f the systems zhi1osophy described

in 1.11 and 1.11.2 above. Training wil provided without charge at the
Adopter/Adapter site.- Mileage and lodging i11 be asked of the system re-
questing or.tne state facilitator involved.
depth 15-20 Adopter/Adapters this school year.

1.15 TARGET {POPULATION CHARACTERISTICS:

1.15.1 - 1,15.6 grada(s) developmental Tevel(s), type of locale, percentage -
of boys Qnd girls, type of ethnic background, socio-economic level, other.. )

A systems approach focuses more oOn what a faculty will do to change rather
than the socia]-psycno1ogicg1,nature~0f children. The approach is.a humane,
effective, systematic manner of irdividualizing instruction for any popula-
tion group. MNeeds are assessed, reading goals agreed upon, daily activities
* - support goals, re-assessment takes place periodically, and goals are con- -
tinued or re-directed. A :

1.16 POPULATION SIZE REQUIREMENTS:
 1.16.1 -'1.16.3 |

~

The pupil bopu]a;ion size is not necessarily relevant. SDR will function:
in elementary schools where there exists one to five sections per grade

level. - R
1.17 STAFFiNG‘REQUIREMEﬁTS FOR ADOPTION: ‘
‘ ‘1.17.1 Trial Stage - Necessary Staff 3 A : L. . {:)

Building principal knowledgeable in Language Arts, Access to a Reading ~
Consu]tant,.Teachers. . _ , ,

38 - -

We believe we can serve in- o ﬂ::)




,(:: " PART ONE: ADOPTER INFORMATION ~  SDR SYSTEMS DIRECTED READING

b

1.17 _STAFFING ﬁEQUIREMENTS FOR_ADOPTION: .

1.12.2' Installation - necessary staff

Building principal knowledgeable in Language Arts, Access to a Reading
Consultant, Unit Leaders, Teachers, JInstructional Aides.

1.17.3 Institutionalization - nécessary;sgaff

‘Building principal, accéss to a Readfng Consultant, Unit Leaders,
Teachers, Instructional Aides. . :
.2 53 ’"-!,i . 4 {,

1.18 INSTRUCTIONAL MATERIAL REQUIREMENTS: *

\

- 1.18.1 tommercially prepared ]earner-uée materials - ':'ig'

Systems 80 - Borg Warner Learning Machines and Kit Components; EDL Reading

Machines; Barnell Loft Skill Building Booklets; SRA Reading Kits; Psyco
Technics Prescription Materials; Peabody Language Kits (These items are
added by stages). C '

"1.18.2 -Developer - Demonstrator prepared learner-use materials '

Skills Compendium .47 files to a kit on Word Attack; Early Chi 1dhood

(: Learning Activities, 84 pages; Progress Moniton&eg.Profiles and
Reporting Devices. oy :
1.18.3 Other instructﬁbha] materials, C - " | ﬂ.

ngeloper/Demonstrator prepared (free.to adopters/adapters) Skills
Hierarchy - Reading language K-3, 90 pages; Task Level Performance
Objectives, Kindergartén, 46 pages; Differentiated Staff Role Descrip-

_ tions; Reading-Language Taxonomy - Skills Cross Referénced to Learn-
ing Materials, 210 pages. ' . ‘ S

, ©1.19 FACILITIES REQUIREMENTS:..
. . \ ) '.‘ v . o
The SDR classroom component will function in either the open spaced or
glosed—box type instructional setting. The Diagnostic-Prescriptive Read-
ing component functions best in a’closed off room setting.

‘/ .

.20 'EQUIPMENT REQUIREMENTS: .~ .~ = ' .
- Machine components can now be rented'af appndximaté]y $35. per uhif; per
Az\ | year. See item 1.18.1 above. =~ : : _ ’
© 921 FINANCIAL RESQURCES: Q
_ L2 startwp | |
' (:f' - . Classroom Component ffgures basea bn a 20 room, K;G. 500 pUpi]lschoo1.

~
LI

.
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oART ONE: ADOPTER INFORMATION ~ SDR SYSTEM DIRECTED READING

*-

1:21 FINANCIAL RESOURCES:

1.21.1 Start-up (continued) |
Year One-Trial Stage, Cost = $4.80 per pupil. Year Two-Installation Stdge -
cost = §g0.00 per pupil. Year Three-Institutionalized Stage, Cost = $46.00
per pupil. . . . .

1.21.2 .Continuation S ) ‘
V ) ° . . . N \' & ! .

Diagnostic-PrescriptiveiReading'Center'Cdmpbnént - Optional addend at any
stage. : . L. -

Year One Stage = $265 per pupil - serving 55 pupiTs in-depth daily. Year
Ewg]and Three Stage, Cost = $230 per pupil - serving 55 pupils in-depth
aily. .

1.22“DESCRIPTIONJOF PROGRAM COMPONENTS: .

SDR program components could be adopted indiyidually or in toto. They are:
K-5 SDR Classroom component; SDR Diagnostic-Prescriptive Reading Center
component; Product Use component. Please see jtem 1.11.3 and 1.18.2 for

/,narfative detail. ' Product items support and provide rationale for the Class-
room and Diagnostic Center compdnents; however, the products could be adopted
‘to serve modified systems approaches. ' :

1.23 DESCRIPTION OF PROGRAM STAGES:

1.23.1 Year one - trial stage'classroom component

(S

A. Faculty eléction of a set of Global and Performance Objectives fon;
Word Attack and Comprehension skills., (Cost = o per building). Re-
ference here to SDR Skills Hierarchy. - - )

,B: Curriculum objectives for Kindergarten are chosen by facu]ty. Re-
ference SDR Task Level Performance Objectives for Kindergarten and
SDR Early Childnood Learning ctivities. (cost = O per building)

™~

X

C. Faculty bui1ds»(accumu1ates) two 1,000 item‘Ski1ls Bank'units ﬁhr (20
classroom facility); One placed K-3y the other placed in 4-6 location.

Reference here SDR Reading-Landuage Taxonom (Cost per building = $300 |
for materials plus $300 for. filing cabinets and $1;500 for half-time -

skills bank aide).

W

\1.

+ D, Facu]ty;e1e¢ts’comﬁerc1a1 word attack and comprehension assessment

_devices that will.let the staff know "where it is they are" so they %

can determine with pupils -"where they want to go." Criterion refer-
enced devices are available for use .as "ditto" duplicated pieces.
. Assessment should take ptace (total and/or-partial) every 20-30 days..
" {Cost per 20 room building = $300). - o T o
T E. Skin monitoring devices- (SDR if- chosen) are used to follow, record,
and re-direct pupil progress. (Cost per building-= 0). -

33
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PART ONE: ADOPTER INFORMATION  SOR SYSTEM DIRECTED READING.
1.23 DESCRIPTION OF PROGRAM STAGES:

1.23.1 Year one ~trial stage classroom component (continuéd)i

E. Total cost for year one = $2400 or-$4.80 per pupil for a 500 pupil
20 room school. This first year the skill monitoring program could
take place in self-contained classrooms or in grouping acrqss grade
levels (K=1, 2-3, 4-5) rooms. The skills bank aide keeps the files

, full of. individual materials and records progress of pupils on pro-
files provided. Groups should be re-structured every 30 days.
Teachers would work with a mutually agreed upon Unit Leader. A
basal series anchors the oral and silent reading program.

1.23.2 VYear two - instaH@tion stage -~ | .')'

. : s
A. A1l year one Trial Stage elements are continued except half-time
Skills Bank aide and need for cabinetry purchase (Cost = $600).

B. Three Unit Leaders (K-1, 2-3, 4-6) are added td direct and monitor
reading-language programs. Reference here SDR - Differentiated Std¥f
Ro;? Desgriptions (Cost = approximately $500 stipend per Unit Leadér .
= $1,500). _ ) . n

C. Instructienal Aides are added to K-1, 2-3, 4-6 Units. Two aides per
Unit are assigned where Unit pupil enrollment ranges from 120-160
~ pupils. Reference SDR - Role Descriptions (Cost = approximately
$3,000 per aide = $18,000).

.h ,
D. Educably Retarded pupils (1 class of 12) are integrated into ‘the AM.:
"~ Language-Arts classes. ‘ ¢ "t ‘

: f\;ﬁﬂ E & L
~ Total cost for year two Installation Stage = $20,100 or%$40 per pupil .
in-a 500 pupil, 20 room school. 5 N ’

/\

1.23.3 Year three-institutionalization stage _
A. All year two In;tallatioﬁ-Stage slements are continued (Cost = $20,100).

B. Rental of Systems 80 Borg Warner Reading Machines are adggd to one
per classroom (20 x $35.00 = $700) and purchase of two complete sets
of accompanying reading materials kits {$110 per kit x 20 = $2,200) -
B Total = $2,900. i . o

Total cost for year three = $23,000 or $46 per pupil in a 500 student

20 room school.

1.23.4 Diagnostic—preétriptive reading ‘center componént (Separageffrom
or added to the classroom component - optional) -

The component could be added to any elementary facility at any stage. o
_Costs involved are Reading Teacher $10,000, oneInstructional Aide’
$3,00, Machine rental $70, Machine purchasé $600, Materials purchase:

$1,000.
B - 34
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PART ONE: - ADOPTER INFORMATION;' SDR SYSTEM QIRECTED READING

1.23.4 Diagnostic-préscriptive readigg_centervco@ponent‘(gepqnate from
or added to the classroom compenent - optional) (continued)

Estimated~tota1 cost ‘this compohent = $14,670 for year one. Cost for — '
55 pupils year one = $265 per pupil; Cost year two and threge = $230 per -
pupil. S ) / .

1.24 TRAINING REQU&RED OF ADOPTERS: ol R

1.24.1 Preadoption training

»”

1 full day’ (awarenéss and overview) P

1.24.2 Impleﬁentation training ’

Two full days for the fo]ﬁowing functionaries: Principals, reading

consultants, teachers. « o "

$.
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1.25. OTHER NECESSARY INFORMATION:

_ Visiting schools (or system) are provided one SDR Reading-lLanguage taxonomy
~withgut charge. ‘A charge will be made by item to other parties. Facilitators
will be mailed one set of products without charge. Adopter/Adapters . '
~are provided products-(in number) without charge. R

e M # ] . :

. ) . . N . e
v . B . R, POl R .
R . -y A e




